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1. Introduction  

Kings Meadow School provides specialist education for pupils with Social, Emotional and 
Mental Health (SEMH) needs. All pupils attending the school have an Education, Health and 
Care Plan (EHCP) and require provision that supports their emotional development alongside 
academic learning. 
Within the school community, relationships, communication and emotional wellbeing are 
recognised as fundamental to successful learning. For many pupils, feeling safe, understood 
and connected is a necessary first step before meaningful engagement in education can take 
place. 
Our vision is: 

To develop strong relationships within a place of felt safety, enabling every child to 
understand themselves, build connections with others and engage confidently with the 

wider world.  
 
ÑőĲШƚĦőŸŸũќƚШƻċũƨĲƚШŸŉШConnection, Communication, Resilience, Independence and 
Reflection  underpin the culture of the school and shape both the design of the curriculum 
and the way learning experiences are delivered. 
 

{ŀŦŜƎǳŀǊŘƛƴƎ ŀƴŘ ǘƘŜ /ǳǊǊƛŎǳƭǳƳ 

!ǘ YƛƴƎǎ aŜŀŘƻǿ {ŎƘƻƻƭΣ ǎŀŦŜƎǳŀǊŘƛƴƎ ƛǎ ǳƴŘŜǊǎǘƻƻŘ ŀǎ ǘƘŜ ŦƻǳƴŘŀǝƻƴ ƻŦ ŀƭƭ ŀǎǇŜŎǘǎ ƻŦ 

ǎŎƘƻƻƭ ƭƛŦŜΦ aŀƴȅ ǇǳǇƛƭǎ ŀǧŜƴŘƛƴƎ ǘƘŜ ǎŎƘƻƻƭ ƘŀǾŜ ŜȄǇŜǊƛŜƴŎŜŘ ŀŘǾŜǊǎƛǘȅΣ ǘǊŀǳƳŀ ƻǊ 

ŎƻƳǇƭŜȄ ƭƛŦŜ ŎƛǊŎǳƳǎǘŀƴŎŜǎΣ ŀƴŘ ǘƘŜ ǎŎƘƻƻƭ ǊŜŎƻƎƴƛǎŜǎ ǘƘŜ ƛƳǇƻǊǘŀƴŎŜ ƻŦ ǇǊƻǾƛŘƛƴƎ ŀ ǎŀŦŜ 

ŀƴŘ ǎǳǇǇƻǊǝǾŜ ŜƴǾƛǊƻƴƳŜƴǘ ƛƴ ǿƘƛŎƘ ǇǳǇƛƭǎ Ŏŀƴ ŘŜǾŜƭƻǇ ǘǊǳǎǘΣ ŎƻƴŬŘŜƴŎŜ ŀƴŘ ǎŜŎǳǊƛǘȅΦ 

¢ƘŜ ŎǳǊǊƛŎǳƭǳƳ Ǉƭŀȅǎ ŀƴ ƛƳǇƻǊǘŀƴǘ ǊƻƭŜ ƛƴ ǎŀŦŜƎǳŀǊŘƛƴƎ ǇǳǇƛƭǎ ōȅ ƘŜƭǇƛƴƎ ǘƘŜƳ ǘƻ 

ǳƴŘŜǊǎǘŀƴŘ ǘƘŜƳǎŜƭǾŜǎΣ ŘŜǾŜƭƻǇ ǇƻǎƛǝǾŜ ǊŜƭŀǝƻƴǎƘƛǇǎ ŀƴŘ ǊŜŎƻƎƴƛǎŜ ǎƛǘǳŀǝƻƴǎ ǘƘŀǘ Ƴŀȅ 

ǇƭŀŎŜ ǘƘŜƳ ŀǘ ǊƛǎƪΦ ¢ƘǊƻǳƎƘ ǊŜƭŀǝƻƴŀƭ ǇǊŀŎǝŎŜ ŀƴŘ ŎŀǊŜŦǳƭƭȅ ǇƭŀƴƴŜŘ ƭŜŀǊƴƛƴƎ ŜȄǇŜǊƛŜƴŎŜǎΣ 

ǇǳǇƛƭǎ ŀǊŜ ǎǳǇǇƻǊǘŜŘ ǘƻ ŘŜǾŜƭƻǇ ǘƘŜ ƪƴƻǿƭŜŘƎŜΣ ƭŀƴƎǳŀƎŜ ŀƴŘ ŎƻƴŬŘŜƴŎŜ ƴŜŜŘŜŘ ǘƻ 

ŜȄǇǊŜǎǎ ŎƻƴŎŜǊƴǎ ŀƴŘ ǎŜŜƪ ǎǳǇǇƻǊǘ ŦǊƻƳ ǘǊǳǎǘŜŘ ŀŘǳƭǘǎΦ 

 

{ŀŦŜƎǳŀǊŘƛƴƎ ƛǎ ǘƘŜǊŜŦƻǊŜ ŜƳōŜŘŘŜŘ ŀŎǊƻǎǎ ǘƘŜ ŎǳǊǊƛŎǳƭǳƳΦ ¢ƘǊƻǳƎƘ ǇŜǊǎƻƴŀƭ ŘŜǾŜƭƻǇƳŜƴǘ 

ƭŜŀǊƴƛƴƎΣ ǎƻŎƛŀƭ ŀƴŘ ŜƳƻǝƻƴŀƭ ƭŜŀǊƴƛƴƎΣ ŀƴŘ ŜǾŜǊȅŘŀȅ ƛƴǘŜǊŀŎǝƻƴǎ ǿƛǘƘ ŀŘǳƭǘǎΣ ǇǳǇƛƭǎ 

ŘŜǾŜƭƻǇ ŀƴ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ǎŀŦŜ ǊŜƭŀǝƻƴǎƘƛǇǎΣ ǇŜǊǎƻƴŀƭ ǿŜƭƭōŜƛƴƎ ŀƴŘ Ƙƻǿ ǘƻ ƪŜŜǇ 

ǘƘŜƳǎŜƭǾŜǎ ǎŀŦŜ ōƻǘƘ ǿƛǘƘƛƴ ŀƴŘ ōŜȅƻƴŘ ǘƘŜ ǎŎƘƻƻƭ ŜƴǾƛǊƻƴƳŜƴǘΦ 

{ǘŀũ ŀǘ YƛƴƎǎ aŜŀŘƻǿ ǊŜŎƻƎƴƛǎŜ ǘƘŀǘ ŜũŜŎǝǾŜ ǎŀŦŜƎǳŀǊŘƛƴƎ ǊŜƭƛŜǎ ƻƴ ǎǘǊƻƴƎ ǊŜƭŀǝƻƴǎƘƛǇǎΦ 

.ȅ ōǳƛƭŘƛƴƎ ǘǊǳǎǘ ŀƴŘ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ǇǳǇƛƭǎΩ ŜȄǇŜǊƛŜƴŎŜǎΣ ŀŘǳƭǘǎ ŀǊŜ ŀōƭŜ ǘƻ ƛŘŜƴǝŦȅ 

ŎƻƴŎŜǊƴǎ ŜŀǊƭȅ ŀƴŘ ǊŜǎǇƻƴŘ ƛƴ ǿŀȅǎ ǘƘŀǘ ǎǳǇǇƻǊǘ ǇǳǇƛƭǎΩ ǎŀŦŜǘȅ ŀƴŘ ǿŜƭƭōŜƛƴƎΦ 

¢ƘǊƻǳƎƘ ǘƘƛǎ ŀǇǇǊƻŀŎƘΣ ǘƘŜ ŎǳǊǊƛŎǳƭǳƳ ƴƻǘ ƻƴƭȅ ǎǳǇǇƻǊǘǎ ǇǳǇƛƭǎΩ ŀŎŀŘŜƳƛŎ ŘŜǾŜƭƻǇƳŜƴǘ 

ōǳǘ ŀƭǎƻ ŜǉǳƛǇǎ ǘƘŜƳ ǿƛǘƘ ǘƘŜ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ŀƴŘ ŎƻƴŬŘŜƴŎŜ ƴŜŜŘŜŘ ǘƻ ƴŀǾƛƎŀǘŜ 

ǊŜƭŀǝƻƴǎƘƛǇǎΣ ǊŜŎƻƎƴƛǎŜ Ǌƛǎƪ ŀƴŘ ǎŜŜƪ ƘŜƭǇ ǿƘŜƴ ƴŜŜŘŜŘΦ 
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2. Readiness for learning  

ÉƨĦĦĲƚƚŉƨũШũĲċƖŰŔŰŊШŔƚШĦũŸƚĲũǃШũŔŰťĲĬШƣŸШƓƨƓŔũƚќШĲůŸƣŔŸŰċũШƽĲũũĤĲŔŰŊЯШƖĲũċƣŔŸŰƚőŔƓƚШċŰĬШƚĲŰƚĲШ
of safety. Many children arrive at Kings Meadow having experienced disrupted education, 
trauma or barriers that have affected their confidence as learners. 

For this reason, developing readiness for learning is a central priority. Pupils are supported to 
build trusting relationships with adults and peers, develop emotional regulation skills and 
experience a sense of belonging within the school environment. 

Predictable routines, relational practice and supportive learning environments help pupils 
develop confidence and resilience. As these foundations strengthen, pupils are increasingly 
able to engage with learning and participate in the wider curriculum. 

Progress at Kings Meadow is therefore understood not only in academic terms but also 
through the development of emotional security, engagement and independence. 

 

 

3. The Kings Meadow Learner 

The curriculum aims to develop learners who understand themselves, build positive 
relationships and participate confidently in the world around them. 

Through carefully designed learning experiences, pupils develop the knowledge, skills and 
personal qualities needed to engage successfully in education and community life. 

A Kings Meadow learner grows in self-awareness and emotional understanding, develops the 
ability to communicate thoughts and feelings effectively and builds trusting relationships with 
others. Alongside these personal qualities, pupils develop resilience when facing challenges 
and increasing independence as learners. 

Through reflection and meaningful experiences, pupils are supported to understand their role 
within their community and develop confidence for future education and life beyond school. 
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4. Curriculum Intent  

The curriculum at Kings Meadow has been intentionally designed to support both emotional 
development and academic progress. 

Many pupils arrive having experienced barriers that have limited their access to learning. As a 
result, the curriculum prioritises emotional regulation, communication and secure 
relationships as the foundations for educational engagement. 

Once these foundations are established, pupils are able to access a broad and ambitious 
curriculum that develops knowledge, curiosity and independence. Learning experiences 
enable pupils to explore ideas, understand the wider world and develop confidence in their 
own abilities. 

Through this approach, pupils are prepared to participate positively in their community and to 
continue their educational journey with increasing independence. 

Research shows that social and emotional competencies are strongly linked to improved 
academic attainment, wellbeing and life outcomes.  

 

5. The Kings Meadow Learning Framework 

The curriculum is organised through The Kings Meadow Learning Framework, a four-tier 
ůŸĬĲũШĬĲƚŔŊŰĲĬШƣŸШƚƨƓƓŸƖƣШƓƨƓŔũƚќШĲůŸƣŔŸŰċũШĬĲƻĲũŸƓůĲŰƣЯШĲŰŊċŊĲůĲŰƣШƽŔƣőШũĲċƖŰŔŰŊШċŰĬШ
academic progress simultaneously. 

EċĦőШƣŔĲƖШƓũċǃƚШċШĬŔƚƣŔŰĦƣШƖŸũĲШŔŰШƚƨƓƓŸƖƣŔŰŊШƓƨƓŔũƚќШĬĲƻĲũŸƓůĲŰƣЮ 

The four tiers are: 

Essential т relational foundations for learning 

Exclusive т provision pathways responding to emotional readiness 

Enriched т experiences that broaden knowledge and cultural capital 

Expert т specialist and therapeutic support 

Working together, these tiers provide a balanced and personalised curriculum that responds 
to the needs of pupils with SEMH. 

Across all tiers, learning is delivered through the SAFE pedagogy model, while assessment 
ƓƖŸĦĲƚƚĲƚШĲŰƚƨƖĲШƣőċƣШƓƨƓŔũƚќШƓƖŸŊƖĲƚƚШċŰĬШĬĲƻĲũŸƓůĲŰƣШċƖĲШĦċƖĲŉƨũũǃШůŸŰŔƣŸƖĲĬЮ 
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The Kings Meadow Learning Framework reflects the graduated approach described in the 
SEND Code of Practice. Universal relational practice and structured learning environments 
within the Essential tier create the foundations that enable all pupils to engage in learning. 
ÑőĲШEǂĦũƨƚŔƻĲШƣŔĲƖШƓƖŸƻŔĬĲƚШƓƖŸƻŔƚŔŸŰШƓċƣőƽċǃƚШƣőċƣШƖĲƚƓŸŰĬШƣŸШƓƨƓŔũƚќШĲůŸƣŔŸŰċũШ
development and readiness to participate in learning. Where additional support is required, 
the Expert tier provides targeted and specialist intervention to address individual needs. 
Through this layered approach, the school ensures that provision is responsive, personalised 
ċŰĬШĦċƖĲŉƨũũǃШůċƣĦőĲĬШƣŸШƓƨƓŔũƚќШĬĲƻĲũŸƓůĲŰƣЮ 
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6. Essential Tier т Foundations for Learning  

At the heart of the Kings Meadow curriculum lies the Essential tier, which establishes the 
relational and environmental conditions required for learning. 

Within classrooms and across the school environment, consistent routines and clear 
expectations help pupils develop a sense of security and belonging. Communication-rich 
environments encourage interaction and support pupils in expressing their thoughts and 
feelings. 

Trauma-informed and attachment-aware approaches guide staff practice, recognising the 
importance of trust, safety and relational consistency. Through these approaches, pupils 
develop emotional awareness, regulation and readiness to participate in learning. 
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7. Exclusive Tier т Provision Groups 

Provision groups ƽŔƣőŔŰШƣőĲШEǂĦũƨƚŔƻĲШƣŔĲƖШƖĲƚƓŸŰĬШƣŸШƓƨƓŔũƚќШĲůŸƣŔŸŰċũШĬĲƻĲũŸƓůĲŰƣШċŰĬШ
readiness to engage in learning. 

The school operates three provisions: BASE, BRIDGE and BEYOND these provision-specific 
groups meet pupils at different stages of emotional, social development, mental health 
circumstances and academic readiness for learning.  

BASE provides highly relational learning experiences for pupils requiring significant emotional 
and therapeutic support. Building trust, developing emotional awareness and fostering a 
sense of belonging are central priorities within this provision. 

Within BRIDGE, pupils begin to develop greater readiness for structured learning. 
Communication, interaction and resilience are strengthened as pupils gradually increase 
their engagement with learning activities. 

BEYOND supports pupils who are developing increasing independence as learners. Learning 
experiences encourage responsible decision-making, participation in the wider community 
and preparation for future education. 

~ŸƻĲůĲŰƣШĤĲƣƽĲĲŰШƓƖŸƻŔƚŔŸŰƚШƖĲŉũĲĦƣƚШƓƨƓŔũƚќШĲůŸƣŔŸŰċũШĬĲƻĲũŸƓůĲŰƣШċŰĬШƖĲċĬŔŰĲƚƚШƣŸШ
engage in learning. 

 

 

 

 

 

 


